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CHAPTER I 
DESCJilPTlON OF THE PROJECT 



Project Inripiro in directed toward the oreation within 
the Fichool getting of a poBltlve framework and atmosphere for 
learning throu^jh efforts directed toward iituderi-ts and teachers. 
Con^ductGcl at thy Francis Junior iligh SohODl Ln NDrth^West 
Washington, D.Cit Project InapirG aimed to Improve academio 
aohieveiiient; I attendanc©, and attltudeB "by ineans af a multi- 
faceted prograjn egipha^i7,irig aaheduled group sessions, improved 
»OQfriinijniQt£iion8, and attention to emergliig adolesceiit needs. 

Aooording to the original proposal enabling the imple- 
mentation of Project Inspires the project was to facilitate f 

Ib improvement of classroom ollfnatei 

2, elimination of tardiness ajid illegal 
abgentsetBmi 

3. elimination of studGnt suspension) 

it» irriproTement of student achieveinent 1 

5i iniprovement of teacher and administrative 
satisf action; 

6, testing of '^new role" delineations for 
taacher-DO\inB0lorBi 

?. provisione enabling college students to 
receive experience working 'with junior high 
sohool etudents identified as viotimB of 
child abuse and negleoti and 

Be iniplementation of a comprehensive program 
to train tcachero to recognise and understand 
ohlld atusc and neglect related problemB, 

The project began in September, 1973 ^ith the involve- 
ment of all Francis Junior High Sohool students and teachers. 
The primary thrust of the program was to attain the total 
involvenient of the organized student hody of FranciB Junior 
High School in establishing positive mental healtli and 
inoraasad social competenoe on the part of its students as 
they actireljr sought responsibility for their own edUGational 
progress. 

According to the project director, a major ooinponent of 
the project's operation was the oreation of a "ffroup Counsel- 
ing'' program at the school. Each student at the school spent 



DHG olaoG poriod a week with riot oiorc -than fifteen etudents 
and a teachGr counselor In a group oounseling sossion. These 
BBBBionB were intended to help each otudent to understand 
himself and to develop increased commitment to a set of values 
while affording the student opportunity to examine many con- 
flicting Gets of values and viev/points held by members of a 
cominon tiociety. The group counseling Beselons gave students 
the opportunity to discuss ethicral , social i personal and 
currioular problems and experioncoB. The teacher-counselors 
explored the implications of experiences , ideas or values 
advanood by group members, 



Purpose and Ob^ gotivGa 

The major purpose of the project was the total involve- 
ment of the organized student tody of Francis Junior High 
School in the development of positive mental health^struotures 
and Iricreased social competence on the part of the students 
as they actively sought responsibility for their ovm educa- 
tional progress. The specific objectives werei 

1, To create increased positive feelings toward 
school. 

2, To obtain Increased acadeinic achievement. 

3, To reduce the tardiiiess rate. 
^, To reduce the absenteeism rate. 
5. To reduce the drop-out rate, 

6^ To reduce critical classroom incidents. 

To reduce the use of suspensions. 
80 To reduce the use of punitive detentions^ 

Other behavioral objectives and/or specific competencies 
stated by the project staff for 197^-75 werei 

1, To increase student satisfaction with teacher 
class assignments, 

2. To increase student satisfaotion with the 
teachers 

3i To increase teacher sensitivity to human 
relations situations in the classroom. 

To improve the overall teaching environment. 



The projeot o-taff attemp1:ed to achieve these objectives 

(a) StrengthBiiing a Student Government Association con- 
sisting of a group of school«wide officers, a general repre- 
sentative assembly and at least three Service Committees or 
Councils. The Service Comniltteeg were mainly responsible for 
(1) the improvemeni: of student achievement i (2) the coopera- 
tive structuring of disciplinary decisions^ and (3) the 
Improvement of attendance! 

(b) Organizing each homo room in the school into one 

or more analysis garoups, directed and supervised by teacher- 
oounselors t 

(c) Implementing under the supervision of the project 
director a crisis Intervention center to which student pro- 
blems could be referred as they arose, and to provide a 
facility in which staff of Project Inspire or teachers could 
contact parents and confer with all interested parties. 



3valuation Objectives 

Having examined the project objectives and the specific 
competencies established by the project staff, the evaluators 
set the following evaluation objectives! 

in To determine the feasibility of the on-going 
project activities as outlined in the proposali 

2, To assess the adequacy of the supplies , materials 
and services provided through the programe 

3s To examine the effectiveness of the project staff 
In coordinating the overall activities of the 
program « 

To evaluate the extent of community Involvement In 
the prograin and to determine to what extent it 
helped to make the program more meaningful to 
studentSp 

5^ To determine to what extent the project succeeded 
in developing positive attitudes toward school, 
and reducing absenteeism and critical classroom 
incideiits among students. 

6» To make recommendations for continued operation 
based on findings regarding the scope of the 
pro jec1* 



CHAPTER II 
METHODS Aim PROCEDUf^ES 



The evaluatora based their dBsign on the different actlvi- 
ti-ea oi the Analysis Groups, the primary units of tha project, 
irte attitudanal survey design implemented for the ©valuation 
attempted, tlirough different evaluation instrumentB daveloped 
..-craotiy for the assesBment of Projoct Inspire, to reaoh all 
aeginents of the Analysis Groups, including student®, t©acher= 
counselors, and the adminlBtratlve staff of the project. Addi- 
TLonaiiy, a (luestaonnaire addresBed to teachers assessed their 
perspectives on the project. 

^ Since this was an ongoing project, a number of other 
instrwients already m use were analyzed to deterraine the 
extent to which the project was achieving its objectivaa. 

Instrumentation 

i-h-rn,iJ\v^® neoeasary data for the evaluation was collected 
through the use of five different evaluation instruments! two 
juestaonnaires (atudents and teachers), a youth inventory, a 
standardized achaevement battery, and Informal interviews with 
and observations of selected staff and students. Non^ structured 
group conferences with staff and students were also usfid as a 
means for collecting additional data regarding the overall 
tunctioning of the project. Secondary data provided by the 

r^^^^^'^f^^J-''^^^^^ °' absences, critical olass- 

rooia incidents, drop-outs, suspensions, and punitive 4&ten~ 

Student Questionnaire ; 

questionnaire designed for the students had three 

of Ji^tnf ^^^^'^ d^alt with the benefits 

oJ Project Inspire I _the second section dealt with diatinct 

^SnSrofdi??e?Pnf tn;^^^.^^' third, section elicited student 
^KSS. different topios discussed in the Group Analysis 
sessaons. This section also allowed for students to mress 
tneiT personal opinions about the project, ^^i^^-ess 

Jeaohgr Que sti onnaire 8 

, JChe "Teacher Opinionnaire" was aimed at compiUM the 
^^"^J^J^^'^f at Francis Junior High School reiarding 
SntS^lf 10 Inspire. This Instwnt 

CQntamed 10 items with space for comments about the strengths 
and wealtnesses of the project, s^^^engiins 
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Youth Inventory s 



The school was using a Youth Inventory developed "by the 
Scholastic Testing Service (STS) of Bensenvillfl, Illinois 
to meaaure the students' attitudes toward aohool. The evalua- 
tors made use of the pre- and post inventory acorea to measure 
changes in student attitudes during the year. Although the 
inventory contained an exhaustive list of items, only the 
seGtion pertinent to Project Inspire was used, 

Standardized AchiGvernent Toots •> 



The Educational Development Series Test Battery publi- 
shed by the Scholastic Testing Service was used by the school. 
Data provided by the project director for May- June 1975 was 
used by the ovaluators as tne post-test for comparison with 
the May-June 197^ results. The parts of the total battery used 
by the school (to economize on tosting time) include Indivi- 

ual Abilities (Non-verbal and VerbalJ, Language Studies 
i Reading and English), and Technical Studies (Wathematics only)« 

Interviews and Observations i 



The Interviews with the staff and students were quite 
informal. They were asked about the nature of the project 
activities, student involvement in planning the daily/weekly 
functions, significant features of Project Inspire as they 
experienoed then, drawbacks or weaknesses, and the feasibility 
of such a project to create a positive attitude toward the 
school, teachers and themselves. The Interviews were also 
used to develop the questionnaires and amplify the data. 

In^ addition to these Instruments, the evaluators con- 
ducted informal observations of group sessions and the daily 
functioning of the projects The evaluators also held several 
group conferences with the project -staff to obtain their 
reactions to the project activities, 

Three of the Group Counseling Sessions conducted by 
each of the three teacher-counselors were observed by the 
evaluators on different occasions during the evaluation, 
Attempts were made to observe the same group of students more 
than once. However, it was only possible to observe one 
group twice, because of scheduling problems. 

Informal student interviews were conducted after each 
of the observation sessions regarding the topic (s) discussed 
and their opinions about Project Inspire and the direction 
it should take. 
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Sampling 



For the Student Queatiorinaire , fifty percent of ^11 
Gtudeyita at FraticiG Junior High School were BelectGd, 'using a 
stratified random _ sampling tBohnlque. All cjeobions of gradGS 
7. B and 9 were listed by their classroom numberg. Alternate 
flections from eonh grade were seleoted by using the random 
sampling iiiethod, Sinne there were 23 se'otions''in all, -twelve 
fjeations wero solectod v,:^h a total of JkZ ctudGntG , slightly 
mora than the 50% origirially planned. However, when the 
questaorinairea were adniinistered , only 2¥+ (71, kf^) studentrj 
actually conipleted them, Heavy absenteeism due to the mried 
year end Juactrons at the school (e,g, field-trips) can be 
cited as the reaaon for not obtaining a higher return on the 
questionnaire. 

Twenty- one of the 26 teachers completed the teachers 
questionnaireo Their responses are reported in the "findings" 
section of tliis report. " 



mmm of students who participated in the 

QUESTIONNAIRE SURTO BY GRADE AND SECTION 



Grade 


Sectiori 


Num'ber of Students 


Grade Total 


7 


109 


18 




7 


202 


18 




7 


209 


28 




7 


308 


29 










93 


8 


11^ 


22 




8 


203 


16 




. 8 


3Qk 


22 




8 


312 


23 










83 


9 


103 


10 




9 


110 


16 
1^ 




9 


208 




9 


302 


27 










68 


Total 


12 




aw 



SohedulQ of JlGtivi-ties 



Due to tehe late start of the eyaluatiori, the e valuators 
not all& to Dbserve the early activities of the projeot, 
rherefor's, niiich of the planning md aevelopment of the jrooect 
v/eare studied from the docurnentary informatioii furnished by 
the projecl aireotor, The evaluators made every possible 
effoti: to coLleot the data in an unbiased manner froin tJie 
offloial r^cards providedi 

^Wost «f the rield data was collsoted in May, lAfitli -the 
remainder coLlacsted a few days before the close of school in 
Jme 1975, 



Pa:ta 0 plleo t Ion and Analy sis 



AIL tHe atuuieJi't q.uestioniiaires were admnistered by ti\e 
teacher counselors on one day at the selected aections of 
eaoh grade , Tli9 olasaroom teachers assisted *he teacher 
oounaelors in th.Q diatribution and colleo-tion of ques-tion- 
naires, The tmo ha^s were given the teacher quegtionnaire 
by -the projao-t iirfic-tor. The projeot direc-tor oolleoted 
all th.8 quest iorL-naires and submitted them to -the evalua-fcors 
duri.ng the last wgfik of May 1975. Neoessary jreoau-tions 
were -talcen to as sure the confiaentiali-ty of tlia data, 

A.1L tine inter^views and observationB were condUGted by 
the 9\raIija"tors iai a maainer that would assure -the reliabili'ty 
and coiifidsntaality of the da-ta. Frequencies and peroen-tag^s, 
means and standajd devdatlons were the primarjr analysis 
teohinlqufls used. Ihe "t" test and z test were used to 
test for the staiistical slgnifiQanoe of differences, 
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CHAPTER rri 

RESULrS AND ANAIYSIS OF DATA 



The ^findings of the analysis are presented ia this 
Chapter, first in relation to the olDjectiYes of the project, 
and second in teritis of the attitude's aiid reactions of students 
and ttachers. 



Qb,]eQt iye Increa sed Positive Feelings 
Toward School 

This objective was measurad by the School rrobleras 
section of the Youth Inventory published "by "the Soholastic 
Testing Service • 

Students mark each item as Jollowss ",, ,one of your 
most aerious problems., i *'• • ,a niodera"te prolileiTi for jrouB.i" 

"... a small occasional protJlenii . . " i or does not express , 

the way yo-u feel..." 

Table 2 shows the resiiltB of the Ire and Post Inyentories 
for each grade and schooX-wlde, lndloa*tlng the percentage of 
students marking each item as a "most serious probleni,," vs, 
all, other choicQR. 



rable 2 

SCPUDENTS HAVING SERIOUS SOHOOl PEOBIEMS 



Numbar of 
Students 



Percent Averages of Students Having 
Serious Sohool Profclsms 



Post Inventory 
(May 1975) 



Pre Inventory 
(Dec. 19?^) 



Seventh 

Eighth 

Ninth 



195 
180 

169 



21 ^ 
20 ^ 
15 ^ 



19 
15 



Sohool-wide 



5^^ 



16% 



8 

14 



Using -the "a" test (z - 1*84-), the difference of 3^ 1ti 
serious probLeins between the pre md post inventory, althoiigh 
in the direction hypothesised, was not significant at the 5^ 
level of confidenoep 

A further analysis was carried out in order to deterniine 
those specific items in which Improvement was achieved in 
inoreasing positive feelings toward school. A detailed 
analysis was carried out for each of the 38 School Problerti 
items in the Youth Inventory* 

Tatle 3 (neKt page) lists the items in the STS Youth 
Inventory that showed a statistically significant de crease in 
the percentage of students indicating that the item was a 
serious or moderate problem for them* Of the J8 items in the 
area of school problems » 14 items (37^) f:howed a statistically 
significant decrease at the Ifo level of confidence from the 
pre "inventory to the post-lnveritory administered in 197^-75^ 
The remaining 24 items showed no change from the pre to the 
post inventory. 

ratle ^ (page 12 ) provides a summary of the key points of 
the data in Tahle 3. The percentage of studentB who marked 
each item as a serious or moderate problem on the pre-test and 
the rank, from high to lowi shows the level of neeci or concern 
held by the entire student body. The items that ranked highest 
as the most widespread problems included many indicating 
concern over academic worki including '-IS* I have trouble 
writing good essaysi 1. I want to learn how to read better? 
2. I wish I knew how to study better) I wish I could be 
more calm when I recite in claas"i One q^uestion of concern 
to many students, number 21, reflects the feeling that teachers 
play favorites. Ranking 6th is a question reflecting a 
concern for obtaining advice in choosing courses* The last 
two columns show the percentage of decrease (pre-inventory 
vsi post-inventory) in the students marking the item as a ^ 
serious and/or moderate concern and the rank order, from high 
to low, of the percentage of decrease. The largest decrease 
by far was obtained for question Ij with Ij^S^, while all 
other items decreased by 4.2^ (item 24) to 7,9^ (iteiii 20), 
It should he noted that all differences in this table are 
statistically significant at the Ifo level of confidence. 

Based on this analysis, it is concluded that the first 
objeotive was suQcessfully achieved. 
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Table 3 



SCHOOL PROBLIMS OP THE YOU^H liWlNTOEY DECREASING IK 
SERIOUSNESS PROM PRE-INVlNTORr TO rOST^irfVENrORr 



Resporise Categories 
S - SiriouB Problem I M - Moderate i 
0 - All others - small problenis , 
not a problem or blank» 



Pre Inirentory Post Inventory 

Item RiC* — ^ — - — — — — — — 

f fo f % 



1 i I want to learn hov/ to 


S* 


126 


23 .2 


90 


16 ,5 


read better 


M* 


126 


23,2 


120 


22 .1 




0 


292 


53.6 


33^ 


61.4 


2i I wish. I knew' how to 


s* 


130 


23 . 9 


95 


17 .5 


studv better 






27,8' 


14-6 


26 .8 


0 




-^8.3 


303 


55.7 


7i I wish I could be n^ore 




112 


20 16 


72 


13 .2 


nalni wheri T recite in 






2'lj-.4 


1S9 


23 .7 


class. 


0 


299 


55.0 


34-3 


63.1 


12 •I don't see in.'uch, join't 


s* 


^7 


8.6 


4-3 


7 .9 


in my courses . 




72 


13 .2 




8 .5 


0 


4.2 J 


78.2 


453 


83.6 


15-1 have ■tronbi.e wrltiiig 




127 


23.3 


89 


16.4 


good eseajra. 


M* 


163 


30,0 


116 


21.3 


0 


254 




339 


62.3 


18,1 wish my •teachers would 


s* 


1^1 


25.9 


104 


19.1 


make the assignments 


M 


91 


16.7 


104 


19.1 


more clear, 


. 0 


312 


5?. 4 


336 


61,8 


20, My teachers don't tsLlce 


s 




8.5 


52 


9.6 


much interest In me. 


M* 


110 


20.2 


67 


12.3 




0 


338 


71.3 


425 


78.1 


21,It would be better if 


s* 


153 


28.5 


12 5 


23.0 


the teachers didn't 




83 


15.3 


?4 


13.6 


play favorites. 


0 


306 


56.2 


345 


63.4 


E2,0ur class periods are 


s* 


79 


1^.5 


55 


10.1 


not well organiaed. 




89 


16 


82 


15.1 


0 


3?6 


69.1 


407 


74.8 



Differences in percentage^ statiatlcally slfQificant at the 
Ifl level of confidence or bejrcnd as measured the % test« 
Categories marked ^ere used to Qcmpara percentages • 

, ■ 10 ■ . 16. , 



Table 3 (Contd..) 





Xt em 


R.C. 


Pre 


rn"ven.tory 


Post 
f 

J. 


Invantor; 


24. 


I haTe trouble with 


S* 




26 ,5 


116 


21*3 




mathematics courses 


M 


98 


18 




21,^ 






0 


302 








27. 


I haye trouble with 


s* 


62 


11.4 


35 






Ingllsh courses • 


M 


63 


11 ,6 


80 








0 


TO, y 


77 ,0 


429 




32. 


Am I doing as well as 


s* 


108 


19.9 


77 


14.2 




I should in my sahool 


1 


137 


25.2 


150 


27.6 




work? 


0 


299 


54.9 


317 


58.2 


33. 


Jeople nag at me a"boiit 


s* 


95 


17.3 


68 


12..5 




Tay school work, 


1 


59 


10,8 


67 


12.3 






0 


390 


?1.7 


409 


7i.2 


38. 


I need advice in 


s* 


74 


13.7 


60 


16.0 




choosing courses. 


M* 


124 


22,8 


110 


20.2 






0 


346 


63.5 


374 


68.8 



N = 544 

* differences in percentage's statis'tically significant at th.e 
1^ level of confidence or beyond as measured by the z teat, 
Categories marked were used to compare percentages. 
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SUlMMAEy QT RISUMS OF SCHOOL PROBLEMS OF 



Pre Inventory Decrease 





Item 




Rank 




Rank 




T wsirh "hrt n fTi how irt T*psfl 


46.1^ 




r • 0 


J 


2 


tetier, 










f • 


v/hen I recite In class* 






7 1 




12. 


Z don't see Mucti 130111^ In mv 
eourses- 


21,8^ 


10 


^1 


10 




essays i 


1 


1 




1 


18, 


I wish. Ti[^r ^©ach^rs lAfould make 
th.e asaigniiients more clear. 




0 

7 


6, 8 


7 


20, 


^Ba.chers don' t taJce miich 
interest me* 


20.2^ 


11 




2 


21, 


It v/ould bfi'ttpT if thp 
teachers did't play favorites. 






7 2 




22, 


well organised. 


' y 


r 


8 


a 




1 hs.ve "trouble vfitli 8 
mthematics courses. 


2o,5 


D 
0 


4^1 2 


14- 


27. 


I have trouble v\rith English 
coursea. 


11. 4^ 


lit 


5-0 


12,5 


32. 


Aia 3 doirig as well as 1 
should flo in my school work? 


19.9^ 


12 


5.7 


9 


33. 


People nag %% me about my 
sohool WDTk, 


17.3^ 


13 


5.0 


12,5 


38. 


I need adiriDe ia choosing 
eoiArseSp 


36.5^ 


6 


5.3 


11 



^ Data, summarised froni Tatle 3. 

1. lercentage of atudants marking item a serious or 
moderate problem, 

2. lereentage of.atadenta marking item onXy m a. earious 
jrDbiam* 

3. leroeritagQ of student s marking item as only a moderate 
jroblem/ jg 
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ObjectlvQ 2, InQreaood Acaderaic Achlovomont 



The avemgo of the Battery ComposLte results of all 
students in the school who took both the pre and post Educa- 
tional Developrnerit Series Test Battery is rGported* Thr* data 
for June 197^^ is used for the prG--tcGt, The Battery nj^osite 
is considered by the Scholactlc Testing Service ao the ^ ;'t 
reliable score in the entire prograjn • The Battery CompD^ate 
is the average of Individual Abilities (Non-verbal and verbal), 
Language Studies (Reading and EngllBh)f Technical Studies 
(Mathematics ) « 

Table $ shoves the average grade eciuivalent Battery 
Composite scores for June 197^'i used blb the pre-teistj Juno 
197 5 i used as the post-test and th© gains for gradee 8 and 
9. The results show a 1.3 year gain for the eighth and ninth 
grade students, (Scholastic TaDting ServiGeB, Eduoaticnal 
Developnient Series Advanced, Partial Battery.) 

Table 5 

AVERA&E GRADE IQUIVALENT SCORES ON THE BATTERY COMPOSITE 
OF THE EDUCATIONAL DEVEUOMNT SERIES 



Grade 



197^ 1975 Gain 

Average Average 



Eighth 6,5 7-7 + U2 

Ninth 7,3 8.6 +1*3 



Eighth and Ninth 6*9 8»2 4-1.3 



Analysis of the aohlevement gains sinoo DecoinbDr 1973 
(pre testing for 1973-7^0 showa an overall gain of 21 monthB 
for studQnts who were Hh gradors last year and 20 rnontho for 
thoao who were 8th graders last year* Theso galna are over 
an 18 month period. When ono aonaiders that thoeo students 
were about 16 months behind grade lovel at the atart of Projeat 
Inepire and cQUld have allpped further behind over this 
full year perxod, the gains achievod are indeed q^iAite remark- 
able and lend full support to the efJactlvenesa of Project 
Inspire, 

1 9 
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The results for both years far exceed the objectives for 
academic achievement established for the project, Furtherinore , 
the results in this area are more favorable , fronfi the ev^alua- 
tors' experience f than the results of n^any other innovative 
projects targeted for inner city children. 



Objective 3, Reduction of Tardiness 

Tardiness rates for the current year were obtained for 
the beginning and end of the school year. Table 6 shov/s that 
tardiness rates were reduced from 3,5^ "to 1^3^, a difference 
which was significant beyond the 1^ level of confidence. 



Table 6 





TARDINESS RA^ 


CES FOR 


197^ - 75 






Period 


Number of 
Tardiness- 
ea for 
Students 


No, of 
- Days 
in the 
Period 


Average 
Daily 
Tardi- 
nssa 


Enroll- 
ment 
on 

Roster 


Average 
Daily 
Tardi- 
ness 
Rate 


September 

through 

Mid-October 


760 


32 


24 


681 


3.5?^ 


May through 
Mid-June 


29^ 


32 


9 


681 


1.3^ 



Difference in peroentages significant beyond the 1^ level 
of oonfidenoQ, z ^ 3,12, 



Aatually, both tardiness rates are quite low. To deter- 
mine whether there was a trend in the reduction of tardiness 1 
data from 1973*7^+ was also examined. 

The reaults for the two year period ehow a reduction in the 
average daily tardiness rate from 8^ in 1973'- 7^ to this year's 
level of li3^ in the May- June period, a very drajnatio reduction v 
The efforts of Project Inspire appear to have made a great deal ^ 
of differenoe in getting students to BGhool. Conslderini the 
very low rate of tardiness aohieved (lO^) further reduotions In 



Ik 
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tardiness are not likely. In the future Project Ijispire 
should strii^e to maintain this low tardiness rate, 



Otjectlre ^, Reduction of the Absenteeisin Rate 



ratle 7 shows the absenteeism rates for each grade 
and schooL wide for the beginning and end of the school 
year* There was a/ Ifo increaae in absenteeisin school-wide 
for the May--June period. (The dlfrerence is not statistically 
significant). This objective was therefore not achieYedi 
Ninth ^Bders in both periods had a lower absenteeisni rate 
HW than 7th or 8th graders (about 1?^ to 20fO. 



Table 7 
ABSINrEEISM RATI BY GRADE 



Grade ^ . . 

_ . , School 

7 8 9 



Septaniber through 1?.6 18,3 14. ^ 16,9 
Mid-October 

May through 18,9 19.9 2 17.9 

Mid-June 



A trend analysis i^ae also undertakeri to see if there 
was any reduction in the absentee rate over the pp.^t several 
years, Data obtained from the Statistical Unit, Division of 
Research and Evaluationp D,0, Public Schools gives the follow- 
ing figures s 

Jan 5 - May 25, 1973 - 16,9^ 
Oct, •?3 ^ May 19?^ - 19.0^ 

This data does not iridloate a trend toward reduced absenteeism • 
The rate for the current year, l?*^^^ is slightly higher than 
the siK month period preceedlng the project, 
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Citywide data for Junior High Schools reported by the 
Statistical Unitp Division of Reseeurch and Evaluation, D.C. 
Public Schools shows that Francis Junior High School is quite 
typical of other junior high schools in the city. Citywide 
junior high school ahsenteeism rates ware ZQ^jfo for 1972-^73 
and 18p7^ for 1973^7^» The probleni of absenteeism is system- 
wide and needs to be given greater attention- Further worth- 
while exaniination should attempt to make a distinction between 
absence and tru^cy. 

Project Inspire will need to give further attention to 
problems of absenteeism. Further ajialysis of this problem 
would be worthwhile for progrMi planning and evaluations For 
this purpose I it is useful to exainine some of the possible 
reasons for absences* 

Student Illness i Legitimate ill health is the primary 
eKCUsable reason for absence froni school □ Strictly speaking i 
these absences should not be counted in the evaluation as 
they are beyond the control of the student and Project Inspire. 

2e Fajnilv Problem s With the economically disadvantaged i 
illness of siblings or parents and the need to care for younger 
siblings sometimes arises » Family assistance may be required 
to enable the child to attend school. 

3, Motivation s Lack of interest in school or conflicting 
interests may keep a child out of school • Fajnily and school 
encouragement to attend school regularly is particularly 
important. Project Inspire staff need to consider ways of 
improving motivation to attend school when serious illness is 
not the problem. 

Two further analyses would be helpful: 

li Reasons for non-attendance, Those listed above 
plus others i 

2i Individual differences in attendance ^ Following 
up on students with high absence rates- 

With these analyses, Project Inst>ire should plan a follow- 
up program on absent students to ascertain what assistance or 
encouragement can be provided. 



Objective 5* ReduotiQn of the Dropout Rate 

Elementary and Secondary level students who withdraw 
from school before the completion of the school year and 

22 ' 



16 



to the system's tenowLedge do not continue in a school situa- 
tion are considered to be dropouts 

Table 8 shov/s the dropout rates for a three year period 
starting with 1972-73 p the school year preceeding the begirm- 
ing of Project Inspire. The results show a substantial and 
statistically significant reduction in the dropout rate to 
a current low of 10 students or 1.5^ of enrollment. This 
redUGtion has been achieved in the face of increasing enroll- 
ments at Francis Junior High School. 

Table 8 ■ ■ 

TRENDS IN DROPOUT RATES 



School Year Francis' Francis' Francis - 

Enrollnient Dropouts Dropout Rate 



1972- 73 ^ 603 7.3^ 

1973- 74 651 28 k.jfo 
197^-75 681 10 1.5^ 



Objective 6, Reduction of Critical 
Qlasarooni Incidents 



Critical classroom inoidents concern student behavioral 
problems Buoh as Jilting or disrespect to the teacher 
reported by teachers • Table 9 shows data for the two years 
in which Project Inspire has been in operationi 

Compared with last year, critical classrooin incidents 
are down drajnatically from an average ^i-.l per day In the 
first advisory smd 1.6 per day in the second advisory to 
one or less per day this year in each advisory. 



1 . 

SiEemore, Barbara A., The Superintendent's 120 Day Report, 
District of Columbia Public Schools, March 197^1 PP» 4- 

23 
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Table 9 

TRENDS IN CRITICAL CLASSROOM INCIDENTS 



Tear and Period 


Number of 
Incidents 




Tin 1 ir P?s4-a 


1973-f4s Advlsorjr I 


184 


45 


4,1 


Advisory II 


74 


47 




1974-75 ■. Sept, -Mid. Oct, 


23 


24 




Way-Mid June 


14 


23 


0.6 



These results reflect favorably on the attitudea arid 
behavior of students and teachers alike in managing their 
relationships without precipitating confrontations, 

Oonsidering the low rate of Critical Classroom Iir^cidents 
reported this year, it is doubted that further improvements 
can be made in subsequent years , 



Objeotive 7, Deorease d Use of S uspensions 

Table 10 shows the decrease in average daily suspenaions 
from 5,1 to 3,4, Students are suspended typically fov mQ or 
two daysr for a serious offense such as fighting, not attend 
Ing class, or failure to attend detention sessions. Although 
the trend is in the direction hypothesiaed, the difference of 

v/as net Btatiatically significant at the Sfo lev&l of 
confidence. It should be noted, however, that a larger sampl- 
ing of suspensions might have achieved statistical signlficanc 

Table 10 
USl OF SUSPENSIONS 



Period ■ Number of Number of Averai^ Daily 

SuBpensions Days SuspTOiona 



September throu^ 
Kid-October 

M&y tlirough Mid-June 



18 



123 

79 



24 
23 



5'* 1 
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Objective 8, Decreage in Puriitive Detentions 

Punitive detentions are administered primarily for 
tardiness to school or to class « Table 11^ shows that there 
was a^S9^ decrease (31/53 - 59%) in punitive detentions from 
the first to the last period in the jrear. The difference 
was significant beyond the Ifo level of confidence. 



Table 11 
USE OF PUNITIVE DETENTIONS 



Period ' No, of Number of Average Averag's 

Punitive days daily' percent of 

Detentions Punitive student. 

Detentions enrollmenf* 



Septeniber 
through 

Mid'-October 127^+ 2k 53 7,8 

May through 

Mid-- June ' 508 23 22 3.2 



* Difference significant at the Ifo level of confidence, 
z ^ 5.8, 
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student OpLnions 



A q^uestionriaire was administered to students from four 
sections each of grades seven though nine. The students vs/ere 
randomly aslected to obtain a sample of 50^ of the students 
at Francis Juiiior High School representing all three grade 
lev^als* Of the 3^2 students selected, 2W (75^) completed the 
questionnaire . The failure to obtain considerably l^ss than 
iOQfS conipletion of |\jestlonnaires can be attributed to scliool 
year-end activities, rhe findings reported here aire based on 
those questLonnsLires returned by 75?S of the students, 

The 26 specific questionnaire items fall into three 
diatirict categories i pro.iect benefits to students^ distinct 
features of the projectp and t he sipi ificance of different 
topics di sQUssed in the project . • 

Project'^ s Benefits as Viewed by the Stu dents i 

As Table 12 shows, the majority of students surveyed 
felt that Project Inspire wm highly beneficial to them in 
manymys. For exajnple, 63 <6?,7^) sev^enth graders, 5^ (65.1^) 
eighth gradarsp and^4^ (6^^.7^) ninth graders thought that it 
v/as one class where they could freely express their opinions 
about anything that they wanted to talk about. Only *i3?8 seventh 
graders, ij'* 8 ifo eighth gradersi and 7-4^ ninth graders^ dis- 
agreed with that feeling. Among all students respondLngp 161 
i7i,Bfo) shared the feeling that the project gave theni maKimyiTi 
freedcin of e:Kpression, and only I3 (So&fo) students did not 
agree* 

An equalljr higher number of students, 6I (65»6^) seventh 
graders, 66 {79^5^) eighth graders and (63*2^) ninth graders 
thought that they had enough freedom in Project Inspire to 
express their true feelings about their school. Again, only 
a relatively small number (7*^5^ seventh graders, 1.8^ eighth 
graders, and 11.8^ ninth graders) felt their freedom v/ee limi- 
ted in that area, 

InOien all the three grades are combined, about I70 (75.9^) 
thought that the project gave them the opportunity to ejcpress 
their true feelings about schoolp only $0 {22. Jf^) students 
were *'not sure", and 2^ students "disagreed" • 

About W (50^) of 7th graders, 36 i^3M^) of 8th graders 
and 26 (38.2^0 of 91h graders felt that Project Inspire helped 
thein to solve school problenia of one kind or another** Of the 
total group responding, however, I08 (48.2^) agreed that the 
project helped them to solve school problems, while 92 <4*1,1^) 
were "not sure'', and 4^3 (17.6^) disagreed. The trend appears 
to he ^uite positive in that regard. 
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Table 12 

i 

PROJECT'S BEIFITS AS VIEliD BY THE STUDENTS 



Itemg 



?th 



FrGquenciflg and Percentages by Grade 



ath 




Project Inapire has given rue a ghanco to i 



1 ^3if whs+ \^ TTii nH 






Of .f 




0 Ji i 






101 


/ liO 




Not sure 


25 


26.9 


25 


30.1 


19 


27.9 


69 


30.8 




Disagree 


k 


^■3 






5 


7.* 




5.8 




ngrBi 


uJ. 




00 






Oji£ 


lyo 


?5i9 
22.3 




Not sure 


25 


26,9 


8 




1? 


25,0 


50 




Disagres 


? 




9 


10.8 


a 


11.8 


2^1 


10.7 




figree 








iii it 


?^ 


32.4 


iUu 






Not sure 


3^ 


36,6 


36 


43. if 


22 


92 


41.1 




Disagree 


12 


12,9 


11 


13.3 


20 


29.4 


^3 


l?.6 


Proifint Tn^fiifp ha^ hplfipri rng! 












! 








^. Get along better with my teachers 


Agree 


35 


3?.6 


33 


39.8 


19 


2?.9 


8? 


35.? 




Not sure 


33 


35.5 


30 


36.1 


2? 


39.? 


90 


36.9 




Disagree 


11 


26.^ 


19 


22.9 


22 


32,4 


66 


2?.l 


5* Get along better with my parents 


Agree 


kl 




38 


ii.5.8 


30 




102 


41.9 




Not sure 


21 




20 




11 


16,2 


52 


21.3 




Disagree 


28 


30.1 


25 


30.1 


2? 


39.? 


80 


30i2 


6, Get along better with my 


Agree 
Not sure 


32 




\^ 


m.l 


26 


38,2 


98 


40,1 


claasMtes 


39 


^1.9 


33 


39.8 


21 


30.9 


93 


38.5 


i 


DiBagree 


22 


23.? 


9 


10.8 


21 


30.9 


52 


21.3 




N s 


93 




83 




68 









Peroentaps for each item may not total lOOfs because some students skipped certaim 
'items from the questionnaire! 
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Table 12 (Contd..,) 



Items 



Frequencies and Percentages by Grade 



?th 



8th 



9th All Students 







f 




f 




f 




f 


i 


?i Understand mysBlf bettor 


Agree 


53 


5?.o 


51 


61.4 


34 


50.0 


138 


55.8 
30.3 


• 


Not sure 


29 


31.2 


26 


31.3 


19 


2?. 9 


?4 




Disagree 


11 


11.8 


6 


?.2 


12 


1?.6 


29 


11 -Q 


8, Get better grades 


Agree 


39 


41.9 


38 


45.8 


25 


36.8 


102 


41,8 




Not sure 


3? 


39. a 


25 


30.1 


2? 


39.? 


59 


36.5 




Disagrie 


16 


17.2 


20 


24.1 


16 






21.3 


9« Learn batter how to study 


Agree 


31 


33*3 


33 


39.8 


26 


38.2 


90 


36.9 




Not sure 
Disagree 


20 


43i0 
21.5 


3^ 
16 


41.0 
19.3 


18 

24 


26.5 
J J' J 


92 

60 


,3?.? 
24,6 


10, Understand more what ray teacherg 


Agree 


35 


37*6 


46 


55.4 
304 


28 


41.2 


109 


44.? 


expect of me 


Not sure 




45.2 


'25 


23 


33.0 
25.0 


90 


38.9 

16,8 




Disagree 


13 


14.0 


11 


13.3 


1? 


41 


ill Be more interestad in school 


Agree 




48,4 


'4? 


56.6 


32 


4?.l 


124 


50.8 
33.2 




Not sure 


36 


38.? 


24 


28.9 


21 


30.9 


81 




Disa|ree 


11 


11.8 


11 


13.3 


15 


22.1 


3? 


15.2 


12. Be more confident of my school 


Agree 


50 


53.8 


54 


65.1 
22.9 


36 


52.9 


140 


5?. 4 
25.8 


work 


Not sure 


30 


32.3 


19 


14 


20.6 


63 
39 


1 


Disagree 


11 


11.8 


10 


12.0 


18 


26,5 


16,0 



N ^ 



93 



83 



68 



Percentages for each iteni may not total 100^ because some students skipped oe: 
from the questionnaire . 
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Nevertheless, only 35 {Jl ,6%) of 7th graders, 33 (39.8^) 
of 8th graders, and 19 (27,9?S) of 9th graders agreed that the 
Project helped them to get along better with their teachers. 
The remaining 58 (62. W 7th graders, 50 (60.3^) 8th graders, 
and k9 (72.1^) 9th graders were either "not sure" or totally 
"disagreed". Of the total number of respondents, 87 (35.7^) 
agreed, 90 (36.9^) were not sure, and 66 (27.1^) disagreed with 
the statement. 

Many students felt that the project helped them to get 
along better with their parents. About {%S.Z%) 7th graders, 
38 (45.8^) eighth graders, and 30 (^4,1^) 9th graders, a total 
of 102 (4-1.9^) students, agreed that the project helped them 
to get along better with their parents. However, 52 (21,3^) 
students from all grades were "not sure", while 80 (30.2^) 
disagreed . 

Only 98 (40.1?S) of the 244 students responding felt that 
the project helped them get along better with classmates. Ninety 
three (38,5^) students were "not sure", while 52 (21,3^) "dis- 
agreed". From the three statements in which students were asked 
about the extent to which the project helped them to get along 
better with their teachers, parents, and classmates, the latter 
had the lowest positive response, 

A large number of students, I38 (55,8^), agreed that 
Project Inspire enabled them to understand themselves better. 
Seventy-four (30.3^) students were "not sure", and 29 (11.9^) 
disagreed. 

One hundred and two (4l,8^) students from all grades 
agreed that the project helped them to get a better grade in 
different subjects. Eighty-nine (36.5^) students were "not 
sure" and 52 (21,3^) disagreed. 

Only 90 (36 » 9^) students agreed that the Project had some 
impact on their study habits, Ninty-two (37.7^) students were 
"not sure" and 60 (24.6^) disagreed with the statement. 

The student responses were more positive when asked about 
the project's contribution to their understanding of teacher 
expectations. One hundred and nine (44,7^) agreed that the 
project did help them to understand teachers' expectations 
while 90 (38.9^ were "not sure" and 41 (16., 8^) disagreed. 

One hundred and twentyfour (50.8^) students agreed that 
the project increased their interest in school, HowSver, 81 
(33,2^) students were "not sure" that the project increased 
their interest in school, while 37 (15,2^) students disagreed, . 
Project inspire activities seem to have elicited a burgeoning 
interest in school among students and in turn to have created 
a positive image for the school. 




A majority of Btudontn folt more oonfidGnt about tlioir 
school work than they did beforo Projeut InspirOfl One hundrod 
and forty (57 »Wo) studentci agreed that tho Project had helped 
them to build confidence in their school work. Only 63 (25.8??) 
students were "not sure" and 39 (i6.0/S) otudunts dioagreed that 
the project had increased their confidence in school workt 

Digtljiot Fea tureR of the Pr oject 1 

Only 89 iJ^^Sfo) of those students ourveyed rated the 
small Group Sesrsions "excellent". A good majority of studentrap 
137 (56.1%) rated them average" and a small number, I3 (5*3%) f 
felt that the small Group Sessions were "poor"* 

Opinions about the field trip activities were mixed. Ninety 
seven "(39^8^) students rated them "excellent " , 8if (3^.4^) 
"average'* and 57 (23. if^) "poor". 

Films were one of the more highly rated items on the 
scale 6 One hundred and nineteen (58*7^) students rated them 
"excellent", although 100 (^1,0^) rated them only "average"^ 
It is significant j however, that only 23 (9*^^) students gave 
the films a "poor" rating. 

The pictures and Slides used in the project classes recei- 
ved a poorer rating than the films. While 96 (39*3^) students 
rated them "excellent", 116 (^7,5^) thought that they were 
"average", and 32 (13.1^) gave them a "poor" rating. 

The students had mixed feelings regarding the discussions 
and interactions held in Project Inspire, Only 88 (36.1??) 
students felt that they were "excellent " . /It the sajne time, 
133 (5^^*5fO rated them "average" and 19 (7*8fO "poor". 

One hundred and thirty (53-3^) of the students rated the 
performance of the teacher counselors as "excellent". Only 92 
(37 t 7^) students thought that the performance of the teacher 
councelors as "average"* while I5 (6,1^) rated them as "poor". 
A majority of the students seem to have been impressed by the 
one-to--one contact afforded them by the teacher counselors in 
the project, 

Suprisingly only 72 (29.5??) students ^rated the student 
government activities "excellent". A majority, 119 (^8.8^) 
felt that they were "average", and 46 (18.9^) ratsd them "poor". 
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Table 13 

FEATURES OF THE PROJECT RATED BY STUDENTS 



FrequencleB and Psrcentage by Grade 



gular small group aessionG Excellent 
eld Trips 



Average 
Poor 



Excollcnt 
Average 
Poor 



Ims 



iturea and Slides 



Excellent 
Average 
Poor 



Excellent 

Average 

Poor 



icussiona and interactions Excellent 

Average 
Poor 

Excellent 
Average 
Poor 



icher - Counselor 



ident Government Activities Excellent 
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N s 
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83 



66 
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oentages for each item may not total 100?S because some students skipped certain items 
from the questionnaire! 
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Significance of Diffgrenb Topios DlscuBged in the Glass i 

TWe etudents in the Project Inspire prograin generally liked 
almost all the topicrj their teaoher counselors introduced to 
the class. Thio generally suggests that students were involved 
in the actual selection of topics and that the teacher oounselors 
exercined considerable expertise in the selection of topics of 
particular interest to the students at Prancis Junior High School. 

One hundred and fifty (61,5^) students rated "Drug Problems" 
as an interesting discussion topic, although 30 (12,3^; students 
rated it '^average-' and a large number, 58 123.8^) thought that 
it was "not interesting". 

One hundred and nineteen (48.8^) students rated "Hov/ to 
study better" as an interesting discussion topic, Eighty (32,8^) 
students were '*not sure" and ^0 (16.^1'^) rated the topic "not 
interesting". The topic was apparently helpful to a large number 
of students in developing good study habits^ 

"Alcoholism" and "crime*', studied for several weeks in 
Project Inspire* got favorable ratings from 126 (31,6^) students 
and 1^+^+ (59.1^) students respectively. The two topics are ap» 
parently quite germane to students who live through the agonies 
of both problems in their own community* Only 58 (23,8^) stu- 
dents and 49 (20.1^) students respectively, thought that these 
topics were of less interest. 

The topic of "values" was met by a mixed student reaction, 
Ninety-six (39.3^) students rated the topic "interesting"; 97 
(39i8^) students were "not sure"; and W (iS.l^) rated the topic 
"not interesting". 

One hundred and sixty {65.6fa) frtiudents rated the topic 
"getting along with people" as "interesting". Sixty {2^,kfo) 
students were "not sure" and I9 (7.8^) rated the topic "not 
Interesting" o The high student interest in this topic sug;:;ests 
a desire on the part of students to get along better with others. 
Similar topics should be introduced into Project Inspire in the 
future . 

One hundred and sixty-two (66, i^^) students rated the 
topic, "better living" as "interesting". Fifty-five (22.3^) 
students were "not sure" and 23 (9.^^} rated the topic "not 
interesting". 

On the whole, the topios covered during the year seem to 
have been quite timely, useful, and stimulating to the students 
at Francis Junior High School. 
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STUDENT RATINGS OF TOPICS DISCUSSED IN ClASS 



Frequency and Percentage by Grade 
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- Q Percentages for each item miy not total lOO^ because some students skipped certain iteias 
from thi (iuestiormaire, 



When asked about othei" topics or aGtivities they would 
like to see introduced into the Project Inspire classes, the 
students mentionetas future plans i outside world, value of 
money, dropout problems r watching TV and listening to reoords, 
sexp space projectsi sports, abortion, hungry children, news 
analysis, artworK, personality, love, friendship, oomparing 
poems, family living, college, jobs and government. 

With a few exceptions most students seemed to have enjoyed 
being a part of Project Inspire, Many expressed their desire 
to continue with the Project at the next grade level, even if 
at another schooli Much credit should be given to the project 
staff for eliciting the overwhelming oonfidence and support 
of their students. 



Teacher Qpinions 

Table 15 charts the teacher opinions of Project Inspire, 
Approximately 3 out of ^ teachers noted improvements in various 
areas and felt the project should he continued. Improved atti-^ 
tudes and behavior of students (l) and improved communications 
among students, teachers and staff (5) led the list of noted 
Improvemants , Attendance also received high marks ("Very Much 
improved" or "Much Improved") from 10 of the 21 teachers, corre= 
lating with the findings of reduced tardiness and improved class 
attendance reported earlier* 

In^ spite of the fact that standardized achievement test 
scores increased by I.3 years grade equivalent, only 6 teachers 
(29,6^) reported that student achievement was "Very Much Impro- 
ved". However, 6.3^. of the teachers did see some Improvement 
in student achievement* 

Teachers emphasized the development of self expression 1 
insight, self- concept I improved attitudes and the emotional 
climate of the classroom as strengths of Project Inspire. Typical 
comments included the following 1 

"The project, (1) gives the students a chance for greater 
self expression, and (2) makes them more aware of what 
they should and need to do to improve and succeed in 
school* " 

"Attempts to provide a service for all students within 
the school. Field trips and other areas of interest to 
the students are explored." 

"Very good staff with ideals that are positive, meaning- 
ful, practical I and adaptable to situations at Francis * 
They are developing desirable attitudes and improving 
the emotional climate of the. classroom." 
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Table 15 

mmm opinions op project inspire 



RESPONSI 



Item ^ery Much Much No ^ " Not as No opinion 

Improved Iraprovad Improved DifferencB Good or Blank 

f f f % f i 1 $ t $ t % 



lattendance 5 23,8 5 23,8 3 ' 14.3 6 28,6 - ^ 2 ^.^ 

2 1 Attitudes and behivlor of 

^■^^dents if 19,0 5 23,8 6 28.6 ^ 28.6 ^ - - . 

3. etudint Achlevenient 1 lf.8 J 23.8 ? 33,3 ^ 33.3 l i^.e - 

I ^, Students interest in scliool 2 9.5 5 23,8 6 28,6 f 33.3 1 if.B ^ . 

5. Comunlcation among studsnts, 

' teachers and staff 2 9.5 ? 33.3 ? 33.3 5 23.8 " - . . . 

6, dlassrooin manapMnt 1 l|.e ^ 33,3 6 28,6 ? 33.3 ...» 



?. Frojict Inspire shoiild tii 

Contime^ - 16 or ?6,2^i Discontinued - 1 or ^M] No opinion - 2 or 9,5^. 
BlanK - 2 or 9,5^. 
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"The project offers an outlet to the students, to voice 
their opinions which are otherwise kept baok in a class- 
room. In this way, problems in the classrooms are dis- 
cussed and the students may, through the discussions, 
gain a better insight into their roles ^ " 

"Project Inspire has done much to develop within the 
involved student a realization that he - as bxi indivi- 
dual - is very important. Many students have been 
guided toward developing a more positive concept of 
themselves. These students were previously "withdrawn" 
and more or less "out of it". Many of them have begun 
to achieve academically and socially because of their 

I newly developed outlook about themselves and others 

\ around them. " 

"Project Inspire is a definite asset to Francis. The 
program gives students a chance to express themselves in 
an organized fashion. It is a pleasant break from the 
routine of the classroom. Prom my .observations of other 
schools, Prancls is way at the top. Project Inspire and 
its staff deserves much credit for such a well organised 
school." 

"Children are given the opportunity to communicate with 
adults on a more personal level. " 

"Students are more interested in what h ppens in their 
school, " 

"It affords students an added opportunity for self- 
eKpression and to relate on a one-to-one basis with an 
adult regarding his problems in and out of school, etc. ^ 

"The strengths of Project Inspire, in my opinion, is the 
fact ^ that students may come and es^ress their viev^olnts, 
opinions and desires on any subjeot. These viewpoints, ' 
opinions and desires are very necessary and important at 
this age level, where many adults even parents have no 
time to listen or understan . " 

"Safety valve. Opportunity to talk out problems with 
student and parent." 

"To help the students with their problems." 

"(1) Students get a chance to air their feelings, (2) 
Students get a chance to communicate with an adult in 
small groups . " 

Teachers also gave very constructive conmients on the weak- 
nessee of Project Inspire and suggestions as to how the project 
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could be improved, A number of coimnents werei 

" The weakness of this projeot is the time element. There 
should be a complete class or two at one time," 

"Inspire should not be given during regular class time. 
This only hampers student's academic progress." 

"Inspire should take students on more outside adventures*" 

"(l)^Under staffedi (2) class size too large, (3) Project 
Inspire should have two class rooms for their use only," 

"The staff needs to be informed more often or may be in 
some unique way of . happening in Project Inspire 

reports, news let ers etc," 

"The project could have an end of the year activity to 
let the entire school know about what it has done for 
the year. It would also be nice if snapshots could be 
taken of Project Inspire classroom activities." 

"Your late refunding," 

"Perhaps field trips as a reward for good behavior, 
attendance! etc, would serve as an Incentive for 
greater effort to improve all way around," 

Other suggestions related to the ■typem of student problems 
that teachers felt should receive greater attentions 

"It should deal with those students who show a definite 
need for the service P,I. offers. All students do not 
need the services. They (oonfident enough to) know the 
direction they need to follow." 

"More motivation for under-achievers and truant, absentee 
students. Weaknesses - many of the students that fit the 
above need personal attention and probably psychiatric 
help, P,I, carmot do this," 

"The major weaknesses lie in the fact that too much 
weight is placed on Project Inspire as a dumpting place 
for bahavioral problems and not enoughs by the faculty, 
on helping to motivate the student," 

"Project Inspire should reach more students. There should 
be a strong emphasis placed on the under-achieving student 
who needs that "something extra" to get him started toward > 
success," 
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i'My students complain and say they don»t want to go* It 
is hard to get some of them out of my room and up to 
Inspire. There should be more communl oat ions with teachers 
and homeroom teachers, I am not sure I know what happens 
in BXi Inspire class • There must be a better way to group 
the students." 

"Some students will never place emphasis on subjects in 
minor area if they have no interest in the class." 

"Although all students do not have a positive attitude 

towards school, relevance is shown in Project Inspire. 

The relevance of school and staying in school should be 
stressed even more." 



Summ ary of Findings 



The following is a summary of the findings in relation to 
the objectives established for Project Inspire, 

1. To create increased positive feelings toward school * 

"Serious school problems" as measured by the Youth 
Inventory were significantly reduced, declining an 
average of 3^ from 19^ in the pre-inventory (Decem-^ 
ber 197^) to 16^ in the post- inventory (May 1975). 
Specific problems showing the most improvement (see' 
Tables 3 and k) are in the areas of teacher-student 
relationships, academic work, interest in school 
and planning for future school work. 

A majority (50^ or more) of the project sudents 
realized Improved self concepts in relation to 
schooling by increased Interest in school, oonfl- 
dence in ability to do school work, and opportunities 
to express feelings about school (Student Questionna- 
ire, Table 12). 

Two-thirds or more of the teachers reported improved 
student attitudes and behavior, Interest in school 
and teachers-student communications (Teacher Question- 
naire, Table 15). 

This objective was achieved. Some serious school problems 
were diminished and there was a feeling of improved attitudes 
and communication on the part of students and teachers alike. 
However I Improved instrumenta are needed to Identify more clearly 
areas of student needs impacted by the project. 
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2. To obtain Increased academic achievement. 



— Standardized test results (Educational Development 
Series, Battery Composite) show a gain of I3 months 
for a 12 month period and a 20i5 month gain over an 
18 month period for eighth and ninth grade students 
(see pages 13 and 1^). 

About two-thirds of the teachers report improvement 
In student achievement (Table ISi question 3) • How- 
ever,, only about of the students feel that 
Project Inspire helped them get better grades 1 about 
36^ were not sure, and about Zlfo did not feel that 
Project Inspire helped them in getting better grades 
(Table 12, question 8)* 

The standardised test results show very drajnatic gains in 
student achievement as measured by a oomprehensive achievement 
battery. The results far exceed the objectives established for 
the project and indicate a reversal of the trend ajnong inner 
city students to fall further behind in academic achievement as 
they progress from grade to grade* The teacher reporte of 
improved academic achievement support the findings of the 
st^dardized test results. 

A number of reasons may explain why only about of the 
students felt that Project Inspire helped them to get better 
grades. First, some teachers may not have given higher grades, 
even thourfi classroom performance was improved • Seeond, some 
students Iprobably the 36% who were "not sure") felt that 
factors other than Project Inspire contributed to improvements 
in their grades * Third, many students (one third or more) 
continue to have needs for the improvement of skills in areas 
such as study habits, reading, writing essays, making class 
presentations and other factors which contribute to improved 
grades (Table 3* questions 1, 2, 7 and 15 p post inventory 
results I Table 12, questions 9 smid 10 1 Table 1^, question 21). 

3. To reduce the tardiness rate. 

— The average daily tardiness rate was significantly 
reduced from 8.0^ in the 1973-*74^ school year, to 
3.5^ in September October 197^ 1 to 1.3^ in May 
June 1975. ^ " 

Approximately 60^ of the teachers reported an 
improvement in class attendance. 

This objective was achieved with a very drainatic reduction 
of tardiness rates over a two year period. Project Inspire 
should try to maintain the current low tardiness rate of about 
1^ to 2^. 
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4. To reduce the absenteeism rate, 

— Absenteeism rates increased by 1^ during the sohool 
year, from 16.9^ in September and October 197^1' to 
17.9^ in May and June 1975 » 

Trend ajnalysis from previous years showed no impro- 
vement in absenteeism rates. A comparison of data 
for junior high schools oitywide showed that Francis 
Junior High School was quite typical of other junior 
high schools in the city. 

This objective was not achieved. The failure to distinq^ulsh 
between illegal and excusable absences when measuring absenteeism 
may have some bearing on the poor results. The Project Director 
plans to emphasize the reduction of absences during the coming 
year . 

5. To reduce the drop-out rate. 

The drop-out rate was substantially lower than for 
the year previous to the project (1972-^73). The 
rate was 70^ (^^ of 603 students) in 1972-73 1 4.3^ 
(28 of 651 students) in 1973-7^1 and only 1.5^ (10 
of 681 students) in 1974-75. 

This objective was aohieved. The reduction in the number 
and percentage of drop-outs was achieved while enrollment was 
increasing. Project Inspire should strive to maintain this 
low level of drop-outs. 

6. To reduce critical classroom incidents , 

— Critical classroom incidents > reported primarily 
for behavioral problems such as fighting or^dis-* 
respect to the teachers, dropped from a daily average 
of 4,1 in the first advisory of 1973-74 to 0.6 in 
May - June 1975 (Table 9). 

— The reduction of critical classroom incidents 

^ implies a positive increase in the quality of stu- 
dent^teacher relationships 1 an improvement noted 
elsewhere in student and teacher responses (see 
discussion of objective 1,), 

This objective was achieved and reflects favorably on the 
attitudes and behavior of teachers and students alilce in manag- 
ing their relationships to avoid unproductive confrontations. 
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7i To reduce the use of suspensions. 



— The average daily rate of suspensions declined 
from 5.1 in September - October 19?^ to 3.^ in 
May ^ June 1975. 

Although there was a decrease in the use of suBpengionSi 
this difference was not statiatiGally significant. A larger 
sampling of suspensions might have achieved statlstioal slgni- 
finance p Suspension is used to remedy undesirable student 
habits of tardiness 1 missing class or detention and fighting, 
tendenoiea which showed Improvement under Project Inspire. The 
fact that BUspansions did not decline at a statistically slgni 
f leant rate is mitigated both by the measured improvements in 
these other areas as well as by the improved school ajid class- 
room atmosphere reported by teachers and students alike* 

8. To reduce the use of punitive detentions. 

Punitive detentions 1 atoinlstered primarily for 
tardiness to school or to class, decreased from 
an average of 7.8 in September - October 197^ to 
3.2 in May June 1975. 

This objective was achieved. The results are consistent 
with the findings of reduced tardiness, reduced critical inci- 
dents, reduced suspensions, and Improved student-^teaoher 
relations* 

Additional observations are noted in the section that 
followSg * 
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CHAPTER lY 

CONCLUSIONS AND RECOMMNMTIONS 



The findings of the study fully atipport the objectives 
established for the project, With the exception of a reduc- 
tion in absences, all objectives have been achieved. Achieve- 
ment gains measured by atandardized tests and teacher reports 
are quite remarkable i the drop-out rate has been dramatically 
reducQcli teacher-student relations are very much improved; and 
the necessity for taking punitive steps (as indicated by reports 
of critical classroom incidents, suspensions, and punutive 
detentions) has been greatly reduced. These poaitive results 
were achieved even though the project was funded late in i97k 
and the teacher-counselors were new to the project. A great 
deal of credit for the success of Project Inspire must be given 
to all staff members, to the principal for administrative 
support and to the entire teaching staff for its cooperation. 

Project Inspire at the Francis Junior High School has 
proved to be a meaningful and timely project. The project 
suocessfully elicited the full cooperation and support of the 
students, teachers and administrators of the school. The project 
was successful in achieving all but one of its objectives during 
the last year. The project instilled many students with a better 
understanding' of themselves and a more positive attitude toward 
school. Early funding, carefully planned programs', and a con- 
centration of services to the neediest students will make the 
project even more meaningful to the school community. 

The recommendations that follow are aimed at making further 
improvements in the project in certain areas, while consolidat- 
ing the gains already achieved, 

1, Achievement. 



— Although excellent gains were made, continued atten- 
tion should be given to the improvement of reading 
skills and study hibits. Students seem to have been 
most receptive to classroom discussion topics con- 
cerned with the improvement of learning skills. It 
is, therefore, reconuTiended that small group acti- 
vities should increasingly focus upon reading and 
study skills, Through careful teacher-counselor 
planning this objective can be achieved without 
jeopardizing the prior objectives of improvement of ] 
student Interest in school and reduction of critical 
classroom incidents. The resources of other projects 
such as ISEA Title 1 or the Urban Reeducation Program ' 
might be effectively integrated into learning 
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etratagiea devised by teachers and teacher-counselors # 
Good learniiig md reading skills are eBsen-tlal to a 
reduction of conunon school problems. The project 
should direct its resources to achieve an even greater 
emphaBis upon these crucial f undainentals . 

Absenteeism. 

A reduction of absences was the one primary objective 
not achieved by Project In^ire. The rate of absent- 
eeism which increased by IfC during the last two months 
of the school-year was an unexpected disappointment 
to staff members* It is reoommendedi therefore, that 
more attention be given to this problemi A strategy 
for addressing this problem should include a new 
measurement device by which illegal absenoes are 
distinguished from excusable absences* More creative 
methods should be devised to foster good student 
motivation. ■ The provision of family assiBtance to 
those who need it may also help to improve student 
attendance • This requires the school to maintain an 
even closer oontact with students and parents. 

Participation in Group Sessions. 

— Although most students showed interest in Project 
Inspire activities p there were some students and 
teachers who felt that all students did not need to 
participate. RegiAlar class attendance, better 
parental direction and a higher motivational level 
were cited as reasons, that some students may not 
need to participate. It is * therefore, reoommended 
that provisions should be made for those students^ 
with a sufficiently hi^ level of achievement, 
attendance wid behavior to elect not to participate 
in Project Inspire, This arrwigement might reduce 
the strenuoui workload of already overburdaned 
teacher-counselors. Intensified services to those 
students who most need them should also be oonsidered* 

Topics Bxid Processes in the Group Sessions. 

The group seselons introduced m&ny relevant topics 
into student discussions • Such topics included t 
"drugs", "alooholism", "values", ''better living" , 
and "how to study". There seems to be several 
other areas in which students are interested that 
art quite relevant to thair daily life at school 
euid in the community. It is therefore recoiwnended at 
the beginning of the school year students be given the 



37 



opportunity to suggest topics of interest to them 
and that those areas of maxiinuni interest be consi- 
dered by the teacher-counselors for introduction 
into the group sessions. 

— Of the different learning activities oonduoted in 
Project Inspire group discuBSions received compara-- 
tively lower student ratings than films and pictures. 
It isf therefore, recommended that a survey of 
student opinion be taken at the beginning of the 
school-year to determine the different activities 

of most interest to the students. Student Interests 
should be carefully taken into consideration. Posi- 
tive learning experiences can be devised through 
the careful use of fie4d trips and outside speakers . 

Facilities and Resources of the Group Sessions. 

— Francis Junior High School generally has very spa-- 
cious rooms and excellent instructional facilities. 
Howeveri some of the rooms chosen for group discus- 
sions were somewhat congested and prohibited free 
student movement f individual activities and micro- 
sessions • It iSf therefore, recormnended that each 
of the teacher-counselors be assigned spacious 
rooms with necessa^ furniture and audio-visual 
equipment for group sessions. In addition to the 
Project Inspire resource center, a classroom library 
equipped with resource materials would be ideal for 
each teacher-counselor I since it more readily avai« 
lable for student use. 

Intervention Strategies. 

The project has successfully implemented a number 
of intervention strategies other than group sessions. 
These include a crisis center to handle problems 
referred by teachers i the Student-Government Associa- 
tloni staff training to facilitate the better handling 
of human relations situations, development of the 
teacher- counselor role and Involvement in the Urban 
Reeducation Program. These strategies were Initiated 
to help remedy problems of child abuse and neglect 
as well as to improve the school and classroom climate 
student-teacher communicaticnSf and student self 
concepts. The considerable gains achieved by Project 
Inspire are evidenced by the improved attitudes, com- 
munication * and self concepts of students and related 
reudotions in drop-outs, tardiness, suspensions and 
punitive detentions. However, many problems persist 
for a considerable number of Btudents. Increased 
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parent contact-. should address behavioral problerns 
and aohievement problems as well as defioient self 
concepts, attendance and attitudeB. In order to 
assist the project staff in this regard the Parent 
Advisory Council which operated during the 1974-75 
academic year should he further expanded. Teacher- 
counselors and regular teachers should be close enough 
to students and parents to reoognlae problems at 
their inception. Uniform efforts from teachers , 
administrators ajid counselors are required to continue 
improvements in these areas. 

Communications • 

Althou^ Francis Junior High School teachers and 
staff were generally well informed of the activities 
of Project Inspire i some teachers indicated a need 
for more up-to-date informatloni Plans to involve 
the comnunity in different programs of the project 
were limited by project resources and priorities i It 
is, therefore I recommended that an active newsletter 
and leaflet cMpalgn be initiated to infonn the staff 
of project activities and to involve more members 
of the eommunity in project related activities* 

Evaluation Design and Instruments. 

— Although the evaluation design does not include a 
matched control group, it was not the intention of 
Project Inspire to conduct a controlled experiinenti 
The process and product dimensions of Project Inspire 
oarij with the involvement of the entire school i be 
quite suitably measured by eomparisons of normative 
data for standardised tests and questionnaires, 
comparisons to city-wide data for absences and 
other measures, and trend ajnalyses comparing results 
from year to year. The design is suitable to a 
project geared to making organisational changes in 
guidance services, staff roles and student roles in 
order to affect the intarrelatad problems of student 
achievement f school and olassroom climate i student- 
teacher communications and improved student behavior. 
However, a clearer detection of ehanges in process 
dimensions of the project requires Improved instru^ 
ments and reoords. The Youth Inventory provides only 
a small part of the information needed from students* 
Some of the questions in the Youth Inventory are not 
appropriate to students in grades seven through nine, 
while other questions do not pertain to the goals 
of Pro jeot Inspire. In order to supplement the defi-- 
cient data obtained from the Youth Inventory and 
other instruments, this year the evaluat ore adminis- 
tered Bpeolally devised student and teacher question- 
naires. It is, therefore, reooinmended that more 
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comprehensive instrumentg for s-budentg and teachers 
be developed. Student instruments should be #xpanded 
to include more ©xtensive assessments of self --con"- 
cepts, school attitudes, student-teacher relations i 
Intei^ersonal relations, academic needs and planning 
for the future, Imptoved measures of student reactions 
to the various topibs and activities of the project 
are also needed to assess those components most benefi 
cial to students, 'The teacher questionnaire should 
be expanded .^to include assessments of involvement 
with student probleniSi areas of student progress and 
observations of continuing student needs. 
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